Minutes of 3nd National Workshop cum Review Meeting on Urban Planning for 35 Million Plus Cities held on 5th and 6th Nov, 2009 at Madurai, Tamilnadu.

The workshop on planning for 35 million cities held at Madurai on 5th & 6th November, 2009 was envisaged as a follow up to the agreements arrived at in the Kochi workshop. Idea was to have a genuine brain storming on the makings of our endeavors towards achievement of SSA goals in the city areas, so that the participants can cherry-pick from the success stories of their counterparts in other states/UTs and visualize innovative ways to move ahead in a more productive and purposeful manner. A detailed agenda for the workshop was circulated well in advance to touch off the thinking process among the state coordinators dealing with urban planning issues. This also ensured that the state and city representatives had come prepared for the discussion. A copy of the agenda note and list of participants are at Annexure-I & II respectively. 

Even a quick look at the list of participants gives an idea of the understanding and coordination existing between the SSA and Municipal Corporation functionaries. The reply by the SSA representatives that the city representatives did not turn up despite their request was not appreciated and held as a sign of communication gap and lack of functional relationship between the two, a scenario not desirable for effective implementation of SSA in cities.
2.
What was clearly observed was that all the states were not similarly placed in terms of planning and administration of elementary education in the city areas. On one end of the spectrum is Kerala were Municipal Corporation is effectively the authority in this regard and all the state and SSA interventions are implemented through it and on the other end are the states like Bihar, Jharkhand etc. where Municipal Corporations have virtually nothing to do with the planning or administration of elementary education. Following table gives an idea the specific role and responsibilities of the Municipal Corporation in different states.
	S. No.
	Name of States/UTs
	Million Plus Cities
	 Schools in city under MC.
	 City having both state govt. and MC schools 
	MC having an officer specifically looks after Ele. Edu. 
	Civil works, maintenance school and teacher grant root through MC
	M. Comm. as member of EC

	1
	Maharastra
	Nagpur
	· 
	NA
	· 
	· 
	· 

	
	
	Nasik
	
	
	
	
	

	
	
	Pune
	
	
	
	
	

	
	
	Mumbai
	
	
	
	
	

	2
	West Bengal
	Asansol
	NA
	· 
	NA
	NA
	NA

	
	
	Kolkata
	
	
	
	
	

	3
	Delhi
	Delhi
	
	· 
	
	· 
	

	4
	Tamilnadu
	Chennai
	· 
	NA
	· 
	· 
	· 

	
	
	Coimbatore
	
	
	
	
	

	
	
	Madurai
	
	
	
	
	

	5
	Karnataka
	Banglore Urban
	· 
	NA
	· 
	· 
	· 

	6
	Andhra Pradesh
	Hyderabad
	· 
	NA
	· 
	· 
	· 

	
	
	Vishakhapat.
	
	
	
	
	

	
	
	Vijayawada
	
	
	
	
	

	7
	Gujarat
	Rajkot
	· 
	NA
	· 
	· 
	NA

	
	
	Surat
	
	
	
	
	

	
	
	Ahmedabad
	
	
	
	
	

	
	
	Vadodara
	
	
	
	
	

	8
	Uttar Pradesh
	Meerut
	NA
	· 
	NA
	NA
	NA

	
	
	Allahabad
	
	
	
	
	

	
	
	Kanpur Nagr
	
	
	
	
	

	
	
	Lucknow
	
	
	
	
	

	
	
	Agra
	
	
	
	
	

	
	
	Varanasi
	
	
	
	
	

	9
	Rajasthan
	Jaipur
	· 
	NA
	NA
	NA
	· 

	10
	Bihar
	Patna Urban
	
	· 
	
	· 
	

	11
	Madhya Pradesh
	Jabalpur
	NA
	· 
	NA
	NA
	NA

	
	
	Indore
	
	
	
	
	

	
	
	Bhopal
	
	
	
	
	

	12
	Punjab
	Ludhiana
	NA
	· 
	NA
	NA
	NA

	
	
	Amritsar
	
	
	
	
	

	13
	Kerala
	Kochi
	· 
	
	· 
	
	· 

	14
	Jharkhand
	Jamshedpur
	
	· 
	· 
	NA
	· 

	
	
	Dhanbad
	
	
	
	
	

	15
	Haryana
	Faridabad
	NA
	· 
	NA
	NA
	NA


The nature of coordination, it was obvious, would vary from state to state. States like Kerala, Tamil Nadu, Maharashtra etc. would require to develop a more elaborate mechanism of coordination encompassing the entire gamut of the planning and implementation of elementary education programmes including SSA, whereas states like Bihar, Jharkhand, U.P. etc. would basically be focusing on seeking the active involvement of Municipal Corporations in removing the bottlenecks and impediments in the way of implementation of SSA interventions; for example, quick disposal of building permission applications in respect of schools, survey of children in slum areas, providing educational facilities in unauthorized settlements, sharing of information on migrant children, providing water supply or electricity connection to the schools, arranging accommodation for running AIE centres, mobilizing community support for betterment of schooling facilities etc. States having the responsibility of managing elementary schools even in the city areas were cautioned against this misconception that they require less coordination with the Municipal Corporations and other government departments and agencies. 
3.
As the discussion progressed to the kind of institutional formations required for effective coordination as discussed above, representatives from Delhi raised the point that as the whole state was a city area, there was probably no need of having Urban Cells or Urban Resource Groups. Representatives from some other states sought further clarification on the nature and scope of these two formations. What emerged from the detailed discussion which ensued was that the idea behind having an Urban Cell at the state, district and city levels is to create a forum for regular interaction among the major departments/agencies on their programmes, priorities, strategies, financial allocations and implementation hiccups. It could, therefore, be a small body with representatives from SSA, education department, Municipal Corporation, Social Welfare Department, Women and Child Development Department, Public Health Engineering Department and Sports and Youth Welfare Department with the SSA accepting the responsibility of acting as convener for this body. The Urban Cell at the city level, it was advised, should be headed by the Municipal Commissioner and the Urban Cells at all the three levels must meet at least once every month. 

Whereas the Urban Cell would function as an administrative instrumentality, the Urban Resource Group is envisaged as a consultative forum with a view to bringing together all the stake holders including government departments/ agencies, NGOs working in the urban area, educationists etc. Urban Resource Groups should meet at least once every quarter to discuss the strengths and weaknesses of the interventions being implemented and suggest improvements. It was appreciated by one and all that effectiveness of the departmental programmes improve manifold due to convergence and sharing of information and experiences and hence, the need for having the Urban Cells and Urban Resource Groups. Following table shows the state wise progress in this regard: 

	Urban Cell
	Urban Recourse Groups

	State
	SPO
	City
	District level
	State
	SPO
	District
	City

	Uttar Pradesh
	· 
	
	
	Uttar Pradesh
	· 
	-
	Under process

	
	
	-
	Agra, 
	
	
	Agra
	

	
	
	-
	Varanasi, 
	
	
	Varanasi
	

	
	
	-
	Kanpur Nagr
	
	
	Kanpur Nagar
	

	
	
	-
	 Allahabad
	
	
	Allahabad
	

	West Bengal
	· 
	Kolkata
	Kolkata
	West Bengal
	· 
	Kolkata
	Kolkata

	
	
	Asansol
	Asansol
	
	
	Asansol
	Asansol

	Tamilnadu
	· 
	Madurai & Coimbatore
	Madurai & Coimbatore
	Tamilnadu
	· 
	Coimbatore & Madurai
	Coimbatore & Madurai

	Kerala
	· 
	Kochi
	Ernakulum
	Kerala
	· 
	Ernakulum
	Kochi

	Rajasthan
	· 
	-
	Jaipur
	Rajasthan
	
	Jaipur
	-

	Maharashtra
	
	Mumbai and Pune
	-
	Maharastra
	
	Mumbai
	Mumbai and Pune

	Jharkhand
	
	Jamshedpur & Dhanbad
	-
	Jharkhand
	· 
	-
	Jamshedpur

	Karnataka
	· 
	Bangalore Urban
	Bangalore Urban
	Karnataka
	· 
	-
	Bangalore Urban

	Delhi
	
	-
	· 
	Delhi
	      -
	-
	-

	Bihar
	· 
	-
	· 
	Bihar
	· 
	-
	-


4. Continuing with the discussion on strengthening the institutional structures for planning, monitoring and convergence in city areas, attention on the participants was drawn to the section-21 of the RTE Act-2009, which makes it mandatory for a school to constitute a School Management Committee and section-22 which mandates the School Management Committee to prepare a school development plan and says that the School Development Plan so prepared shall be the basis for the plans and grants to be made by the appropriate government or the local authority. These provisions of the Act read with section-3 of the Act which says that every child (6-14 years) shall have a Right to Free and Compulsory Education in a neighborhood school leaves no room for conjecture or second opinion on the need for strengthening the plan preparation capacity at the school and habitation levels. 
          It was acknowledged, however, that the biggest problem in doing so was a strong tangible link between the school and habitation in the Urban Area as it exists in the rural areas. Urban areas, in fact, do not have any unit of planning comparable to habitation in a rural area. Ward is too big a unit for the kind of decentralized planning SSA framework recommends and RTE Act mandates.  The unanimous view was that the states/UTs should consider creating a smaller unit for planning with clearly defined and demarcated geographical boundaries in the urban areas which can be taken as equivalent of ‘habitation’ in the rural areas. The population of this unit (urban habitation) might be 1500-2000 with an elementary school as the reference point for determining its area or as per the norms prescribed by the state for neighboured schools. A committee should be constituted at the Level of this unit with representation from various sections of residents including the ‘homeless’ ones and the basic record of children shall be maintained at this level. One ward will, therefore, have more than one such unit.
5.
Survey & Maintenance of record of children: -
The agenda note circulated for the workshop required the participants to deliberate on this issue in the light of following questions: - 
· When is survey conducted?
· Who conduct the survey in urban areas/city? Is community involved in this exercise?

· Is the Ward Education Register (WER) being maintained and who is the custodian of WER?
· What is the process of arrangement for the updation of the WER? Is it open to public inspection and can a resident of the habitation ask for correction therein? If yes, who has the authority to allow this?
· What is the method for collecting actual data on disadvantaged children in urban slums?

· Is there system of computerization in recording, maintaining & updation of WER?
A summary of the state wise response is enclosed as Annexure-III 
These issues had been discussed in great detail in the Udaipur and Puri workshops on AIE. A gist of the discussions and agreements arrived thereat was shared with the participants which underlines a wide spectrum of action points to ensure maintenance of accurate and dynamic database on the children.
Successive PABs have been emphasizing the need to shift to a single data source, but the fact remains that the States/UTs continue to rely on two diverse sources of data - DISE and Household Survey (HHS), using the school and habitation respectively as basic units for collecting and updating the data. While DISE data is used for almost everything else in the plan preparation process under SSA, estimates of Out-of-School-Children are based chiefly on the Household Survey Data. Question which was posed was if any attempt is made to compare, analyze and harmonize the information on out-of-school children emanating from these two databases? ‘No’ was the answer from all the States/UTs. It is not surprising that 10th JRM expressed serious reservations on the authenticity of the estimates of OoSC.

Even more serious facts emerging from the deliberations on this topic were as follows: -  
(i)      Some of the States had not conducted the HHS till date, but had estimates of OoSC, (ii) In most of the States, updation of the HHS database was being done once annually, (iii) Village Education Registers/Ward Education Registers were not being properly maintained in many States/UTs , (iv) There was no system of sample checking of the entries in VERs/WERs by a third party or higher authorities, (v) Barring a few states, the HHS database was not computerized, (vi) The VERs/WERs do not have information on the children in private unrecognized schools, Madrassas etc. in many States/UTs, (vii) It is not a dynamic database with provision for correction/deletion/inclusion as and when information comes save in two states Madhya Pradesh & Orissa.

          State/UT –wise position in respect of some of these facts is shown below:

	S. No
	States/UTs
	HHS last held (year)
	Month of data updation
	Aca. Session
	Manpo-wer used for HHS
	WER computerized (Yes/No)
	year of computerization
	Is it online dynamic database (Y/N)

	2
	Tamil Nadu
	June, 2009
	June
	March/April
	Teachers & NGOs representatives
	NO
	NA
	NO

	3
	Maharastra
	June, 2009
	June
	
	Conduct survey by the students/teachers
	Yes
	NA
	NO

	4
	Karnataka
	Dec, 2008
	Dec/Jan
	March/April
	Teachers Anganwadi workers, representatives from the NGOs and students involved in the survey.
	NO
	NA
	NO

	5
	Kerala
	June, 2008
	June
	July
	Involve volunteers in the survey
	NO
	NA
	NO

	6
	Delhi
	July, 2009
	Fresh survey done- July, result awaited
	April/May
	Teachers/NGOs representatives
	Yes
	-
	Yes

	7
	Madhya Pradesh
	June. 2009(School Chalein Abhiyan)


	June
	April/May
	Teachers are involved in the household survey.


	website uploaded-web portal
	-
	Yes

	8
	Gujarat
	Aug.

2009
	June/Aug
	April
	Teachers
	NO
	NA
	NO

	9
	Bihar
	Sept.

2009
	Sept.
	April
	Teachers & edu.volunteers
	Yes
	-
	YES

	10
	Punjab
	Jan, 2008
	Sept/Jan.
	March/April
	Teachers are actively involved in survey
	Yes
	NA
	Yes

	11
	Uttar Pradesh
	July,

2009
	July
	April
	Teachers, Anganwadi workers, Bal Parivar and NGOs representatives
	NO
	NA
	NO


Problem was observed to be even more serious in the urban areas as most of the states admitted the serious limitations of conducting HHS without clearly defining and demarketing a unit comparable to ‘Habitation in rural areas. Overwhelming opinion was that the ward was too large an entity, both geographically and demographically, for taking as equivalent of ‘Habitation’ and problems in conducting the survey gets compounded due to absence of societal bonding and familiarity among residents of urban areas as found in the rural areas. Most of the States, however, reported to be assigning the task of HHS to schools in a ward without an elaborate planning and did not appear to have a satisfactory answer to what happens to the ‘homeless’ children- beggars, rag-pickers, pavement-dwellers etc. living in a ward? No one was sure that they get accounted for in the WER & estimates of OoSC.

Even more evident was the under-preparedness in respect of tracking the children of the families coming in search of seasonal or temporary employment. If the data collection or updation remains a one-time exercise, it was not possible to reach out to the children save through exceptionably good Samaritans migrant children who are not everywhere. It was also overwhelmingly acknowledge that the migrant children can be assured of continued education only if the districts and states had a mechanism to share the information on their migration with the district or state concerned. 

Institutional answers to these critical questions were observed to be non-existent in majority of the States/UTs.

Confusion appeared to be the byword as far as the definition of the term ‘Drop-Out’ is concerned. Many of the states have not even tried to define it, but have been using it extensively. Even amongst those who have a definition, it is more a matter of conventional understanding than something in black and white and there is no uniformity in the understanding of different States/UTs in this regard. Following table depicts the situation:
	Sl.No.
	States/UTs
	Definition of a Drop- out - child

	1
	Kerala
	Absent for more than 15 Days

	2
	Assam, H.P, T.N Karnataka
	Absent for more than one month

	3
	Delhi and Rajasthan
	Absent for more than 45 days

	4
	 Haryana
	Absent for more than two months

	5
	Andhra, D&Diu, Chd, Guj, Mahtra, Orissa, W.B
	Absent for more than three Months

	6
	Bihar
	Absent for Six  Months

	7
	Jkd, Pjb, 
	No days are fixed for defining a child as drop out. A child is treated as Drop out only if s/he does not appear in annual examination.

	8
	Madhya Pradesh
	If a child does not appear in monthly assessment for three consecutive months.

	9
	Chhattisgarh
	Child who does not appear in quarterly, half yearly and annual examinations.


(A) Takeaways: 

Unanimous decision was that we need to have robust and vibrant institutional answers to all these challenges and tasks half accomplished. The Action Points agreed to after grueling in depth discussion are as follows:     

(i) Those States/UTs not having conducted HHS or having conducted it four years back to plan for it during next year.

(ii) Formats of Village Education Registers (VERs) and Ward Education Registers (WERs) to be revised, if necessary, to record information on the schooling facility availed by the child, irrespective of the category of school.

(iii) The VERs and WERs to be entered in computer to create a computerized record of children on the pattern of Orissa and Madhya Pradesh. This should be a web-enabled database with facilities for interface with both government agencies and public and continuous updation based on the verification of the feedback received.

(iv) Annual updation of the HHS data to be undertaken preferably before the start of the academic session, but the updation exercise should not be confined to this. There should be provision for its updation on monthly basis to account for new additions or deletions due to various factors, most important of them being the rising incidence of migration and possible changes in the educational status of the children living in difficult circumstances.

(v) States to issue clear-cut guidelines to provide for reading out of the HHS data to the community after the survey/updation is completed, monthly sharing of the changes having come to the notice in the monthly VEC meetings and submission of monthly reports on such changes.

(vi) States to issue unambiguous instructions to make it mandatory to compare, analyze and harmonize the DISE and HHS data at the habitation level and subsequently at the higher levels as per the prescribed time-frame once after completion of DISE and HHS/Updation exercise.

(vii) States to consider creating a smaller unit for planning with clearly defined and demarcated geographical boundaries in the urban areas which can be taken as equivalent of ‘habitation’ in the rural areas. The population of this unit (urban habitation) may be 1500-2000 and an elementary school may be the reference point for determining its area. A committee may be constituted at Unit Level with representation from various sections of residents including the ‘homeless’ ones and the basic record of children shall be maintained at this level. One ward will, therefore, have more than one such units.

(viii) It may be made mandatory for each of the Unit Level Committee members to report the presence of any new out-of-school child with a certificate that no child belonging to a family not having a house in the locality and living in temporary accommodation, pavement etc. and not going to school has come to his/her notice during the month.

(ix) In urban areas, coordination with ‘Childline’ or having own help lines for getting information on out-of-school children will also help in this regard. City of Pune reported to be working on this.

(x) Special survey squads to be constituted for the coverage of children in areas like Railway Platform, Bus Stands, Unauthorized slums, Red light areas etc. and these squads may be given the responsibility of visiting these areas at least for one day every month without any publicized programme.

(xi) Convergence with Social Welfare Department and Police to be ensured to get information about children in Children Homes, Observation/Special Homes, Orphanages etc. who do not have access to education.

(xii) States to put in place an effective mechanism to facilitate inter-district and inter-state sharing of information on migrant children. This may be done by having a ‘notice board’ in the SSA portal of every state for recording information on migrant children.

States to bring out Government Order defining the term ‘Drop-Out’ and making it necessary for the Head Masters to report the Drop-Outs on monthly basis to the Block Level officers who should post the information on the website. Once the Bharat Nirman Common Service Centres become functional, the website on record of children may be linked to it. 

6.
Schools in the context of RTE, Act-2009.

Discussion on challenges confronting school infrastructure provisioning started with sharing of the norms and standards laid down in the schedule of RTE Act-2009. The city education plans had to factor in infrastructural inadequacies as viewed and assessed in the context of these norms and standards although it was not going to be possible to provide the necessary budgetary support to meet the requirements of all of them under SSA. A summary of the critical infrastructure indicators as reported by the states/UTs is placed at Annexure-IV

What transpired in the discussions was that the issue of physical Access needed closure scrutiny which could be facilitated greatly if the cities went in for a comprehensive school mapping exercise with the help of GIS/GPS technology. As was brought out by many state and city representatives, distance and child population cannot be the only factors to be taken into account for determining the requirement of a school. Physical barriers like big drains, railway lines etc. are also to be taken into account.        

Importance of facilities like boundary wall, separate toilet for boys and girls, ramps with handrails and design of multistoried buildings which takes care of the needs of children with special needs needed to be accorded appropriate urgency in the urban context. It was considered desirable, therefore, that each and every city education plan must be preceded by a comprehensive school infrastructure mapping exercise.


The issue of social access strongly emphasized by the 10th JRM also needed to be attended to with a sense of urgency. As the focus of the RTE Act-2009 is on enabling every child to complete elementary education, it requires to be visualized very clearly as to how is the city going to eliminate discriminatory conduct towards children from disadvantaged social groups and weaker sections on part of both the teachers and the peers. The Annual City Plan for 2010-11 should have a special mention of efforts made and proposed in this direction.

7.
Special Training for Out-of-School Children


10th JRM underscored the need for focused attention to the problem of hardest to reach children, particularly the migrant children, in the urban areas. States reported to have devised various strategies for reaching out to them. Some of which are as follows: -

· Ashakirana Centres catering for the migrated children in Banglore.

· Platform schools & human resource centers in Madhya Pradesh.

· Night shelters in Jharkhand.

· MPSC centres in Maharashtra.

· Special RBCs centres in Tamilnadu, Karnataka, and Gujarat & Delhi.

· Tent schools in Karnataka.

· NRBCs for the construction sites and Brikkilns sites in Bihar.

· Child-line developed in Maharashtra.

It was agreed, however, that the problem needed a multi-pronged approach.   Discussion on the possible solutions threw up following ideas and agreement: -

(i)   States to notify that an out-of-school child should be enrolled in a formal school (in an age appropriate class) immediately on identification and special training be organized for him/her not later than a month of identification.
(ii)   Arrangements to be made to organize immediate Special Training for a child for first one or two months of his/her identification either through sending him/her to any RBC, providing support through existing NRBC or engaging an EV for this period. This may require delegation of power to sub-district/URC level functionaries, should only be a stop gap measure and the city should be able to envisage and put in place appropriate ‘Special Training’ arrangement for the child by this time.

(iii) Cities having fewer number of OoSC to institutionalize the preparation of Individualized Education Plans (IEPs) for each of the OoSC to ensure that not a single of them remains uncovered next year.

(iv)  PAB approval does reach by the month of June, but cities need not wait for that to undertake advance planning like identification of the building/location to house the centre, working out requirements of materials, preparation of tender/contract documents etc. If advance planning is done meticulously, it should not take more than two months to complete all the processes.       
(v)   Cities to develop preparedness plan to be able to arrange for special training to the children-in-distress immediately on getting information about them. This may include identifying some RBCs where they can be taken immediately or having some Drop-in-Centres, particularly in urban areas.

(vi)  Involvement of parents in the running of these centres and teaching-learning process require further intensification. 

(vii) The teaching-learning materials need to be looked into seriously, so that those are in harmony with the constructivist approach of pedagogy. 

(viii) Continuous and comprehensive evaluation has to be made an integral part of the teaching-learning process.

(ix)  Almost all the States/UTs appeared to have developed a standard set of TLMs for the AIE centres. While those are useful, children coming from diverse socio-economic and cultural backgrounds may require special support and orientation on certain issues. TLMs must take care of these context-specific needs and this is possible only when the centre and field level functionaries are oriented and empowered on this issue.

(x) States have to devise and develop a viable strategy to track the academic progress of these children and provide academic support to them if felt necessary even after mainstreaming. Present practice, as reported by some of the States/UTs, of allowing EVs of AIE centres honorarium for 3-4 months even after the closure of centres to help the mainstreamed children may not be sufficient.

(xi) There was unanimity that each and every State/UT has to develop a computerized system of tracking the attendance, retention, learning achievement and competition of elementary education in respect of the mainstreamed children or those covered under any programme of special training. This tracking system has to be basically designed as a window of the tracking system covering all the children.

(xii) Mainstreaming is expected to ensure continuation of the child in formal school only if the school concerned is capable of taking care of the child in terms of PTR, SCR and availability of basic infrastructure facilities. It was agreed that the ‘Capacity Analysis’ of the school was not undertaken while identifying the school for mainstreaming. As it is essential that the child is mainstreamed in a school which is close by and convenient to him/her, the ‘Retention Capacity Analysis’ of the school must be done and the school must receive priority in necessary infrastructure or manpower provisioning. It should clearly be documented in respect of each and every Special Training facility if this analysis was done in respect of the school selected for mainstreaming RTE Act, 2009 facilitates this exercise by laying down norms and standards for the recognition of schools.

8.
Constructivist approach to teaching-learning process-How are we placed?

Discussion on quality aspects was to bring complete improvement in teaching-learning processes. There was conducive, cohesive as well as greater participatory approach among the entire group. There emerged a consensus on the need for strengthening the strategies for the teaching learning process at the city level. Further discussion was based on the following aspects;

(i) What are the indicators of active learning?
The points which were highlighted by the participants in group after prolonged discussion are as follows:

· Children interacting with their peer group, discussing in groups, children questioning each other
· Children are actually understanding, learning, able to read
· Children speaking with confidence and expression
· Children moving at their own pace
· Wide range of learning materials within child’s reach, prepared with involvement of students
· Assessment: Tracking of each child’s achievement, competency level, and attendance, with help from students
· No dependence on textbooks
· Teacher paying individual attention to students
· Teachers were only facilitating, very friendly with the students
· Seating arrangement promotes equality: teacher and students sitting together
· Children discipline themselves, rather than being ‘controlled’ by teacher 
· Friendly relationship between supervisors and teachers – not hierarchical
· Children were creating their own stories, expressing their thoughts
(ii) The constructivist approach should, therefore, is the one which makes the child an active participant in the process of teaching learning. The participants agreed to making following an integral part of the teaching learning environment in the school as envisaged by the RTE Act-2009: -  

· All-round development of the child

· Building up child’s knowledge, potentiality and talent

· Development of physical and mental abilities to the fullest extent

· Learning through activities, discovery and exploration in a child-centred and child-friendly manner

· Making child free from fear, trauma and anxiety, and helping the child to express views freely

· Provide for comprehensive and continuous assessment of ability to understand and apply knowledge

· No physical punishment or mental harassment

· Ensure that the child belonging to weaker section and the child belonging to disadvantaged group are not discriminated against 

· Every school to develop a School Development Plan 

· Ensure and monitor admission, attendance and completion of elementary education by every child

· No detention or expulsion till Class VIII

· No Board examinations till completion of EE

· To make necessary arrangements for providing free pre-school education for all children age 3 to 6

(iii) How to change teacher’s mindsets and attitudes?

Section-24 of the RTE Act enjoins upon the teachers the duties of ensuring effective and complete transaction of the curriculum and accessing the academic progress of the children. The role of the teacher is not only confine to the classroom but  he/she perceived as an important social active with the added responsibility of creating added responsibility of making parents and guardian an active stake holder in the education of their children. Crucial question which the participants asked to engage with produced following responses: - 
· Recognizing and appreciating the teachers contribution 
· Providing opportunities for teachers to share their capability and successes

· Exposure to innovative ideas, resources, that can inspire them

· Freedom for teachers to experiment, try new things

· Teachers should be exposed to real life situations of their students (Eg. Teachers were asked to survey students’ backgrounds) – Activities that help the teacher put themselves in the child’s shoes

· Ensure teacher’s satisfaction – give concern to teachers’ needs – Do teachers feel that they are important and valued, that the system cares and responds to their needs?

· Do teachers really experience democratic learning during the training programs? Do trainers show love and respect for the teachers and their experience/ knowledge?

(iv) Takeaways : -
· Training should be conducted at the school site itself, with real children, and allow teachers to observe and practice the new concepts with children.
· Long-term (3-year plan) for teacher training.
· Regular monitoring and supervision of classrooms after training: Develop classroom monitoring format based on the objectives of the training program.
· Teachers themselves can be involved in peer monitoring.
· Monitoring data needs to be analyzed.
· To conduct a Survey (questionnaire, interviews) to find out what teachers’ needs and desires are regarding.
· To bring a democratic participatory culture into every training workshop we conduct.
· Revisit the existing text books and work books to ensure that they are in tune with NCF-2005.

9.
Some other important issues: -

(i) Given the demanding nature of urban scenario of elementary education and increasing child population in these areas, there is a need for a separate Urban Planning Coordinator at the SPO level and in the districts having substantial urban population. 
(ii) The million plus cities must have a separate annual plan for 2010-11.

(iii) The building up of information sharing mechanism in respect of the migrant children should receive top most priority.
The meeting ended with vote of thanks
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