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AGENDA OF THE WORKSHOP

S. No. Session Details Time
Day — |
Start 9:30 AM
1 Welcome and Introduction of the Participant 1A m
) Outline of Programme Sharing of objectives and thrasign of 10 min
workshop
Introduction of theg Sharing name and one quality about self 1 hrs
3 Gender Members
Understanding own Individual Exercise 2 hrs
gender, caste and
religious framework What image do | get for girl child -
4 Participants will draw and give key words |to
the image
Each participant will share in plenary
Analysis and consolidation by facilitators
using Natural and societal characteristic
framework
Understanding own What image do | get for a boy 2 hrs
5 gender, caste andProcess- Same as above)
religious framework
Understanding own What image do | get for a Muslim child 2 hrs
6 gender, caste andProcess- same as above)
religious framework
Material: Colored Cards and Markers
. Pre or Post Dinner Watching two short videos snesof girl child 1:30 hrs
education and discrimination in schools




Day — Il

Feedback and reflections 0:30 min
of previous days
Identifying and analyzing Group work: 2 hrs
discriminatory  practices
in schools Participants  will identify and share
discriminatory  practices observed |or
experience by them in schools based on a
checklist provided by facilitators
Sharing in plenary
Clustering practices based on type |of
discrimination
(Reflection points: Content of school assembly,
Process followed in school functions,
decoration of school including painting, slogans
etc, sharing of responsibilities amongst children
in school)
Developing perspective {oGroup work for analyzing the text books: 2 hrs
Critically analyze the
textbooks What lessons have tried to reinforce gender
stereotypes, provide an alternative for the
content identified
What lessons have tried to change (he
stereotypes
Inputs by Facilitator and consolidation |in
plenary




1:30 hrs

Identifying methods to Group work:
develop non
discriminatory culture in How can we create an overall npn
schools discriminatory culture in schools
What can teachers do?
Participants will present in plenary followed py
consolidation and inputs by Facilitator
Building perspective Group Discussion and presentations on: 1:30 hrs
related to girl child
education Why community is not interested |n
education of their children especially girl
child.
Presentation in plenary and consolidation of key
issues related to girl child education.
Day — llI
Feedback and Reflections 0:30 min
of previous days
Building perspective Group work: 1:30 hrs
issues related to girl child
education What your expectations from the community
are with regards to support for primary
education especially of girl child?
Presentation in plenary and consolidation of key




areas of expectation.

Building perspective o

Community mobilization

nSmall group to discuss and present on:

What spaces can be created for community to

engage with schools and why is it important

1:30 hrs

Drawing key strategies

Analysis of the previous two presentations to;

Cull out key strategies and 3-4 key areas in hon

discriminatory practices and communijty

mobilization

2 hrs

Planning

Small groups based on similarity of currently

implemented programmes:

How will gender coordinators carryout th
process with teachers

What support in follow up action is required

by Gender Coordinators?

S

2 hrs




WELCOME & OVERVIEW

The event was a three days quarterly workshop aié siender coordinators of
Sarva Shiksha Abhiyan (SSA) in which members of MaBamakhya Abhiyanvere
also present. The workshop began with the welcoduteass of Ms. Trupti Seth, State
Gender Coordinator, SSA, Gujarat. She gave a intiefduction of the facilitators, which
was followed by Ms. Sarita Mittal, Director MHRD glecoming the group and expressing
her expectations from the programme. She mentidhatl this was a three days’
programme in which two days would be devoted tergjthening the understanding of
the participants on gender and gender discriminaiio schools. The remaining day
would be spent on discussing the operational iseegarding KGBV, NPEGEL & Girls
Education.

Mr. Arun Sharma, Under Secretary, MHRD, also welednthe participants and
stated that it was a unique opportunity to interath a reputed organization having
enormous experience in the field of primary edwratnd advocacy. He further stated
that this interaction would enable the participaotslevelop need based plans on girls’

education under SSA.

Ms. Kiran Dogra, Consultant, Gender thanked Udaan fhcilitating the
workshop. She mentioned that this workshop wouladmeucted in a participatory and
interactive mode. This would enable the participantthink deeply about the concerns
regarding girls’ education. An important objectieé this workshop was to try to
understand the issues of gender and equity in $shaad the society at large. This
understanding would also help in strengtheningstin@tegies and enhancing the quality

of education being imparted to girls under SSA.

Mr. Vijay Parmar, CEO, Janvikas, informed aboutvileas and its programme
namely Udaan, to which he and Ms. Deepika Sindgbnged.



UDAAN is an education resource centre in Gujaratt s engaged in on issues
related to improving quality of education in gowaent schools and providing access to
education in remote rural areas. Udaan is an iméiaof JANVIKAS, which spun off as
an independent programme &NVIKAS in response to both, the need to work on
conflict transformation and peace building in areffected by communal violence of
2002 in Gujarat and to build a culture of unitydinersity by addressing one of the basic

nurturing grounds of conflict through education.

Udaan is engaged in curriculum development anddraducators with a thematic
focus on diversity, equality and citizenship valudsworks on institution building and
organizational development for organizations wagkon education. It also focuses on
advocacy and educational research wdddaan is a resource center on Primary

Education.
Mr. Vijay Parmar then provided a framework for theee days’ programme:

This would be an adult learning process, meaniagttiere will be more of self
learning

There will be sharing of experiences amongst tbegmembers

This would be a participatory forum

This would be workshop, which is different fromitiag, participants will be
required to work on their own; facilitators willgaride a framework for learning
and facilitate the learning process.

Facilitators would also learn from the experienckthe gender coordinators, as

SSA is a large programme of Government of India.

This set the stage for the workshop proceedings.

Ms. Deepika presented the objectives and desigimegbrogram, which is annexed.



Objectives of the program:

1. Enhancing the perspective of state gender coolimain:
a) Key gender issues in education, especially gidsication.
b) Participatory approach in community mobilizatiortr&ining.
2. Developing perspective to identify gender issuedistriminatory practices inside the
school, classroom and textbooks.
3. Drawing broad strategies & practices for buildingudture of non-discrimination in

schools.

Proceedings of Day 1

Exercise 1

Participants were asked to write their own expemtat from the workshop on
cards given to them. This would help to set theg@amme objectives in line with the

participants’ expectations.

Ms. Deepika briefed the participants about somesraf writing on the cards,
known as the visualization rules. These cards assl \s visualization tools; therefore

there are some rules for writing on cards. Badiesrare:

Write big & bold which is readable to others.
Write not more than 3 words or three lines in oaelc

Preferably write one point on one card. For monatspwrite on additional cards

A

Write with dark colors such as black, blue and devwite with colors as pink,
red.



Following are the expectations presented by pa#itis:

Expectations from the Workshop

Make ‘GENDER’ Policy level Drop outs from KGBVs Focus on
understood by all decisions No. of working days only quality

There should be
discussion on ‘ho.
to make classrool
culture biasfree.’

Monitoring structure
for KGBVs

Stress on vocation
education in KGBVs

In Mewat: Minority | | What inputs should be give How to develof
problem Gende in teacher’s training to mal | | teacher student
sensitization it more effective from | | student-student

gender perspective relationshij
Role of teachers : -
for girl's How to change our own How child learning is
empowerment thinking towards girl studentg differ_ent from adult

learnine

Girl child Preventing child Social geographic & Motivation
drop out marriages. economic framework of parents
Problems faced by Parents & children need to be made to understgnd
individual states how the understanding of gender will be useful in

Their remedies from MHRD | their lives

Modification needed| | Our strategy to Why we are working on this
in the National enhance/ encourage issue- needs to be understoad
Guideline (KGBV & quality education
NPEGEL)
— Faith of parents in
Building sending their girls
congenial out of houses

environment in
{ KGBVs




How to sensitize | | Boys & girls
parents on have equal
gender issues capacity to learn

Mr. Vijay Parmar summarized the above presentasfollows:

Apart from their expectations, from the workshoptipgpants also presented
some issues and problems that they face in theirking related to
operational, conceptual, quality related and fistdies.

Some participants wanted discussion on certaintpoimile some expected
answers & solutions.

There were some additions, which expanded the tgscof the program.
There were some operational issues and it needbd seen if how much of
them could be discussed or resolved here, if tivere other forums for that,
and whether this forum had the mandate to do thesa

Building understanding on gender emerged as a canagenda.

Hence the framework of the program in terms ofoitgectives and agenda was
built.

Expectations were invited from participants to @repa holistic workshop design.
Meanwhile, one of the participants felt that intnotions were necessary to understand
the expectations in the first place. The facilitataccommodated the request and instead
of having an exercise on introductions as per thgigh, the participants gave a brief
introduction including their name, state atieir role while making a presentation of
their expectations.

Resource person started the session by givingeéddrour social structure. Our
social structure rests greatly on gender, castelasd basis. When we meet somebody,

we ask his/ her name, the geographical area hbAbag to, caste, etc.
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“In our society today too the rule of society is meopowerful than the rule of
law, one reason being that the rule of law has betarmed and practiced fairly
recently, as compared to the rule of society whichs been formed & practiced for
centuries. The rule of society is unjust and prodisc discrimination. This
discrimination is manifested in many areas of liind in many ways, both direct and

subtle.”

With this background the next session begins.

Exercise 2

‘WHAT IS YOUR IMAGE OF A GIRL CHILD?”

Participants were asked to write down any threegasaof girl child which they
had in their mind. Participants had to individuallyite their cards, each of them to write

three cards. The visualization rules were reiterate

The question from participants was why we were $ouy on ‘girl child’” and not
only ‘child’, because a child is a child irrespeetiof a girl or boy. Why make
discrimination in vocabulary? There was a debatéhan— whether the word girl child ’,

‘child or ‘girl’ should be used, as the discrimiimat began from here itself.

To this, some participants suggested that we shohdohge the vocabulary and
use the word ‘child’ or ‘girl’. Facilitators andlo¢r participants than argued that since we
were focusing on the unequal treatment of girlcckvke would use the same vocabulary.
It is important that we use the term, which areemeying to focus on, as otherwise it
could become a discussion on discrimination in gan®articipants also said that this

was the vocabulary of government, whether we shaoglel it or not are a matter of

11



debate. Using this vocabulary would be acceptiagpioving of a stereotype, while there
were other participants who held the view thatumsing this vocabulary could dilute the

focus of discussions and planning.
The confusion that participants had was whethey #euld focus a girl child in
family or community, or girl child in school. It Weclarified that for the purpose of this

exercise, they could think of girl child in thearhily, in community or in schools.

Following is the presentation of participants afithmage of girl child:

IMAGE OF A GIRL CHILD

Dependant for Excel in hard work| | Development Self- confident
decisior of society
: : » Hardworking
Neglected Abided by social norms| | Adaptability
Exploited Courage Seriive Loyalty towards work No or less
freedom
Shy in I X Restrictions in family, secluded
nnocen : eclude
natﬁre Unsecured school & society
; Most time dependal Boys & girls are equal
Symbol of Good friend in educated family
goddess
: Less stronger than| | Practical Limited goals Strong
Affectionate bo
ys
Better » Highly Beauty of | | Loving
understanding | | Sensitive | | Happy capable the nature
Companion| | She is an individual Base of Less Equality
family opportunity
Hope of the | | Symbol of | am the _
family proud weaker sex | | Symbol of I will be
prosperity discriminated
| have vast She is a continues
opportunities ahead | | struggler
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Concerned with Beautiful
family bonds cautiiu
Girollsﬂr]\ave Euely el !\Iothingbl ; his She can use her individi
?nb t_ey alrelz_favtvkz]irte_‘ gni)osﬁ' e for ne capability & capacities i
! tu N reta e that I u q sne 'ISI COVEre developmental activities |
not accepte: under social norn society
A qirl child shoud Child Her personality is bui :
get all inputs o Child based on the afily, Highly capable
advantages [ Child school, peer grou
society neighborhood & society. A girl child should
be self sufficient it
Girls have tc Being girls they ca The  existing all respect
fight for their do everything, the inequality in
rights, like food only need to b society shoulc With
toys, schoao | | given opportunities not be there. disltcrimination
The existing e
inequality in| | If girls attain high qualification, the safety, her se
: there are certain communities wherei | | confidence — will
society  shoul it - never be built &
not be there. becomes difficult to find equall ‘
qualified boys for their marriage. SEF W'ltl notl be
able (o] earl
anything.

A qirl child should
get appropriat
attention from thei
parents, particularl
in educatiol

Sometimes she win
most of the time
she looses

My perception: girls and boy
should be given equ
opportunity, being a girl or dy
does not make a difference.

Her personality is bui
based on the famil
school, peer grou
neighborhood & societ

We unnecessarily opgss girls
out of own fears. Rather we ¢
remove these fears by bei
open to explain our fears ratt
than express indirectly.

Empowerment

Equality/ Quality of life

Sustenance of li
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The debate on the usage of word ‘girl child’ congd after the presentation too,
as some participants still felt that this was dmaratory, and a child should be looked at

as a child only without considering the gender.

The presentation was summarized as follows:
Some cards show participants’ perception
Some are expectations as to what status of thelgld would they like to
see, but behind that too there is a perception.

The next exercise was to reflect on our actual gg@rons and beliefs regarding

girl child or girl.

Exercise 3

The participants were asked to form six small geoughe groups were formed
randomly and were numbered 1-6. Facilitators picl4pdsix words from the previous
presentation of participants, which were commordgdias representative/symbolic of

the female gender.
These six groups were allocated one word each laeyd were asked to discuss
and write:
MEANING OF THAT WORD

WHY DID THEY BELIEVE OR NOT BELIEVE IN THAT WORD

The words allocated to each group were:
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Group no Word
Beautiful

Symbol of goddess
Symbol of proud
Symbol of prosperity

Hardworking

o g b~ W DN PP

Nothing is impossible

Following are the presentations made by the sixgso

Group 1: Beautiful

There is dways a pressure on women to look beautiful, andianes playing a majc
role in exerting this pressure. Why the neutrabealsuch as healthy & confident ce
be taken as parameters of beauty and therefolesalthy, confident and happy peoj
be me or women, considered beautiful. Market forcesiarpacting women in a bi
way and forcing them to conform to the globally gquted mould of beauty. These
essentially the implications of globalization, wletountries are eyeing markets
other countries, specially the Indian market gsatides huge potential.

Globalization haset in a completely different trend of confirmitgythe standards
beauty, which are western standards, and it isniga&i negative impact on girls. T
traditional notions of beauty, wherein plump gidsre considered beautiful, he
changed.

It affects girls in many ways. Their health takes a s=vell as they take to dieting.
restricts their movement as they don’'t play spdreely. These things are ve
commonly seen in schools and are sure a presswsehaol going girls.

It is an ironythat while beauty products available in urban arease reached rur
areas too, we have not been successful in makiaggale sufficient and good quali
food and health related products.

Thus the word ‘Beautiful’ associated with women resgace, ha actually become
burden for them as they continue to be under cahgtassure to look beautiful.

Note: (The group, in their small group discussion, triedsettle the issue whether
consider the girls in age group of 5-14 years (s#hgoing girls)or also the older ac
group. The group finally decided to include the a@geup older than 14 years of a
too while discussing the word ‘Beautiful’.)
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Group 2: Goddess

By terming women as goddess, they are put on aehigldestal, and have expecta
from her of similar nature, but it is unfair to theThey are not treateas humans ar
therefore are not given equal or fair treatmentisTihas led to discrimination
inequality against them. By doing so we repressexmdoit her individuality. A woma
Is as much an individual as a man.

Making her a goddess is an exagg®n. This makes woman more important and a
less important, which creates disparity, and ngabt different. In reality she is n
treated as goddess but rather she is exploited.

This is used as an assurance when a girl is botimeiiamily. Moeover, since they a
treated as goddess, much is expected out of thermhwiestricts their growth «
development and burdens them with unrealistic anfdiuexpectations. It is a way
flattering them and exploiting them.

Therefore it is not good or ifato label women as goddess, but rather shoulttdatec
like normal human beings and given equal rightpoofunities and freedom.
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Group 3: Symbol of Proud

The group agreed to this notion about women antedtehe following factors ¢
reasons:

They are the base on which the next generationiis b

She contributes to development of two familiesh# seceives good education
She accepts, practices and passesamskarsto the next generation

She adapts to all situations and adjusts into amily or other situation an
therefore brings proud to her family.

She adjusts in multiple roles and balances homdanily matters.

Mother gives good values to children, she is cared to be the first step of educat
or first school of children. If thenother has good values, children too receive anees
Therefore for children a mother who has good vahres gives good values to childr
is a symbol of proud for them

Girls are respected onlv if thev confirm to thedalautes of ‘svmbol of prouc

Discussion

The group was asked if women would still be resgebdt they did not confirm to
these attributes. Would they still be considerenhlsyl of proud? The obvious answer
was that probably not, though the scenario is stmhbhnging.

The issues here needed to be looked in perspeatigegls who come to school

and those who are not sent to school.

A study done by an Ahmedabad based organization guasted by a participant.
According to this study, data shows that over tlastldecade suicide cases among men
have increased by a much higher percentage compamed@omen. Pressure on men to
earn for the family and sustain it is cited as ord the major reasons behind this.

When they fail to do so, they see that as theitfeg and cannot suicides.
Similarly, rate of cardiac arrest is much higher asng men than women, and a

major reason is that they suppress their feelingss crying and expressing one’s

feelings openly are considered traits of women, andn are not supposed to do that.
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Vis-a-vis women as symbol of proud, there was a@sdiscussion on women’s
virginity, and how large parts of social & relig®istructures are woven around this
aspect of women. Also, how this is used as a &kep controls over her and using it to
discriminate against her, while making her beli¢vat her virginity is the pivot of her
life. The so calledanskarsare very gender discriminating as they are theywrodf rules
and traditions that in first place are unequalrfeen and women, which are practiced in
favor of men against women, and are finally instoalized by discriminatory

institutions.

Group 4: Symbol of Prosperity

The group primarily didn’'t agree to the statemdnmit they mentioned that gi
today are becoming symbol of prosperity for theamilies. For example, tf
information & technology industry is dominated bilgyand thg are also give
opportunities in armed forces.

The group found it was not sufficient to discus$ydyes’ or ‘no’ to this topic, as i
is a very subtle and broad issue and thereforeditgyt emerge with one answer.

Women can be symbol of prosperawly if they are provided a level playing fie
Also prosperity not only means wealth but also ghedlth and happiness. So tl
can be symbol of prosperity only if they are healind happy.




Discussion

‘Symbol of prosperity’ actually means ‘Symbol ofiliy’. If she fully utilizes
herself in running of the home, than she is acckpte the symbol of prosperity, not

otherwise. If she does not slog, she is taunteddasrdspected.

Society’s growth and prosperity does not mean dgncavid prosperity of women.
Despite society’s growth and prosperity, women loarand are still disadvantaged. She

will be truly prosperous if she can live happilgtonly wealthily.

Besides, girl is symbol of prosperity, not prospernerself, and that is the
difference. She is a symbol means that she helpsirig prosperity (For example, if she
can bear male child, or the arrival of new daughiter law brings good fortune for the

family) while the boy himself is considered prosper
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Girls are considered the symbol of prosperity ahthey remain quite and do not
demand their rights or individuality. A study dohg PG Hospital, Chandigarh shows

that 97% donors for the organ transplant are women.

Group 5- Hardworking

The group didn’t agree to the statent that girls are more hard working. By labe
women as hard working, we make them work even hadé exploit them. Boys a
equally hard working, but they are not given eguslponsibility. If they are give
equal responsibility and workload, badine equally hard working. It is not correct
say that hard work is an inherent quality of women.

Discussion

One participant didn’t agree that in the age grotip-14 years, girls work more
than the boys. A boy, who is a child labor, alsakgcas hard as girls in that age group.
However, other members argued, with some examphies,it is very well known that

girls in that age group too work more/ harder coragdo boys.

In Haryana, a study by SSA showed that there wayeamo. of boys than girls
who were out of school. This was a finding notinrelwith normal data and trend. It was
suggested by other group members that a reasotiyusaan for this trend is that boys
are boys are sent to private schools to study wills to government schools and

therefore one finds more no. of girls in governmssttools than boys.

Also in KGBYV schools, which are residential schogisrformance of girls has
been better than normal schools as they did noé lextra household work bothering
them or taking their time. These girls further lybtiin more girls to KGBVs. The better
performance of girls in KGBVs also proved that gjidid not go to school because there
was lack of safety, dignity and conducive environimén good environment where they
felt safe and their dignity respected, they enjostedlying and performed well.
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Group 6- Nothing is Impossible for Her

Nothing is impossible for anybody, but when it e’ then its meaning changes.
achieve this, she has to wohlard extra and give a fight. Despite laws, statugirl
child has not changed the way it should have béanged. It has surely changed c
last many years, and we see improvement in theagidmcof women, but it has n
changed as desired. Women &a&rd working and adaptive, they manage home
work front, so they achieve despite hurdles. Bwgytare also exploited due to t
attribute.

But things have surely changed for better and thenenprovement in the status
women, as is evident many spheres of life and in schools too educatistals of gir
has improved. Nothing is impossible for women #megly can achieve everything, |
thev need opbportunities. education and subi

The session was concluded with the note that hdpdahe discussions in small
groups, debates in the larger group and their dwenght process throughout must have

been helpful to check their own assumptions anitselegarding girl child and women.

The last session of the day in evening was an é@emn for the participants to
briefly share their reflections of their whole d&pllowing are the reflections shared by

them:

Learned a new way to conduct sessions.

This was a new method of conducting review in S84 w&as very good.

The discussion in the previous two sessions woalca positive impact on
participants.

Came to know different opinions of people from eli#éint states.

Our thinking is developing and if we move aheachwiitis developing thought
we can achieve something.

Would like the resource persons to share their wr&xperiences in this
field.
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We received a family atmosphere here which madeam& and help to open
up.

We were inspired

Had an opportunity to check an own understandingeoider.

Appreciate the method of taking a word and braomrsing on it.

There are some set objectives of the program arittipants have also added
their expectations to it. We need to take stoclioét is realistically possible

in the available time frame.

Proceedings of Day -2

After the previous day’s reflection....

The first activity of the day was sharing of anfjleetions/ insights of the previous day.
Participants shared the following reflections:

There is need to consolidate the discussions anidditoy a shared
understanding. We need to see what to do aheadydéwll need to assess
what we are doing presently.

If we want to develop a holistic understanding ehder, then we need to
touch the depth of the issue. There seems to lshifioin the perspective of
the participants, and the possibility is that tletigipants will go back with
the same understanding with which they came tgptbgramme. This is not
what we aim for.

We need to be crisp and take less time in exprgsainviews.

We do not need to repeat our arguments/ comments.

We need to arrive at common understanding and cometon points that

can be implemented across commonly.
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There is a need to consolidate and tie up the gssgns and to arrive at some
conclusion.

Many participants expressed their view that cowsdion of discussions was

missing on the first day and discussions were nacted to any conclusion. Some

participants also felt that the issue in focus eeet be more concretely addressed.

The facilitators shared their understanding on fitusn the viewpoint of an adult
learning process. According to them, in such a @gecevery time conclusions need not
be drawn and reflected to group by facilitatorshea participants could engage with self,

with the group and draw their learnings from sucbagement.

Facilitators also linked this to our education ewst which essentially practices
and propagates the teacher-student relationshgpywenall are product of that education
system. Therefore we all still operate in the mofléwe don’t learn until the teacher
teaches us’. They emphasized that we need to teongly take a reality check of
ourselves on this count, more so that we are edrgcand in the field of education. Are
we too promoting the same paradigm of learning hadchpering the development of

education system and our children?

To this echoed the feeling of the group saying ®&A worked in three areas-
policy, programme and implementation. Therefordip@ants had an expectation from

the workshop as to what did they take back froneher

Facilitators accepted the point and reminded tlo&igthat in fact conclusions to
most discussions were made and presented, butwbley done verbally, and therefore
probably missed the attention of participants. Thgyeed that they would present the
conclusions in writing so that they are visualized are there for all to read and reflect
on. A lot of things were yet to be addressed ing&sions to come, but even that would

be in an exploratory and self learning way.
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Moving on to the next session, Mr. Vijay presentam the group the
STRUCTURE OF OUR SOCIETY and talked about the different aspects ofThe

objective of this session was to share an undedstgrof discrimination in society.

Society
L >  Tribal

\ 4

Caste Patriarchy  Religion I&ss

This leads
THIS IS AN UNJUST SYSTEM

Our society rests on caste, patriarchy, religiod alass. This has intruded in the
tribal society too and one now sees the similacrdignation in that society. This gives
rise to:

Inequality
Discrimination
Violence

Exclusion

Our education system strengthens this unjust sydtewugh its curriculum &

pedagogy.

On the other hand, we have our
Constitution
Laws
Policies

Schemes
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These are very progressive in nature, though tseseope for improvement.
They are made, executed & managed by

The Legislative

The Executive

The Judiciary

Thus there is a RULE OF SOCIETY, which is ages olithout any logic,
inhuman & unjust, and practiced & accepted by all.

And there is a RULE OF LAW, which is progressiveoagated by the state &
executed and managed by its various systems, ie justr & fair.

However, today too the rule of law is over powebgadhe rule of society, which
is the irony for our society & our lawmakers andi@o makers. And it is the area of
action for all of us- educationists, activists gyebple from other walks of life that we
establish rule of law, which treats all citizensually & discourages inequality &

discrimination.

So what is the basic understanding of this diseration? What is the belief
beneath the identified discriminatory practices?

Assumptions behind discrimination:
Some people are High- some are Low
Some people are Less humane than

others
These practices are made by God so can

not be changed
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A category of some people is supposed to do cewtaik; and that is determined

by the caste in which the person is born, and ndtis capabilities.

Most simply speaking, people who are discriminadgdinst are not considered
human beings, because if we consider them humamg$eive would not treat them

inhumanly, denying them basic rights of life.

This has to be changed as this is inhuman. If wetthat all are human beings

then we will make efforts to change their situation

An example of manhole workers and the sweeper wated. Though the entire
system of manhole cleaning is managed by the npality, which is a government run
body, all manhole workers belong to the Dalit comityu They are made to work in
unsafe conditions and some of them die while cleamhanholes. Despite the order of
the court, they are not provided safety equipménmtsafeguard them and they lose their
lives or meet with severe accidents during thda jand their families are not assured of

any compensation. This goes to show that we déhmat of them as humans.

In schools, there are many examples of gender aadte based discrimination.
Some are more direct and easily seen, while some sarbtle and sophisticated. Some
examples are separate water pots for teachers @iedint castes, sitting arrangement,

etc.

The work done over past many years has been tdrgetereaking old norms &
institutions. But we now also need to take actionestablish new norms, culture and
institutions. Therefore the question for all ofwsuld be what should be our strategy to

bring change in policy and in action so that disaniation could be rooted out.
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Exercise 1:

With the previous session as background, in th& fiaxercise of the day, all
participants were asked to club the states intmnsgand form region-wise small groups.
The small groups were to identify the areas whéey tsaw practice of caste, class,
gender or religion based discrimination in schotilsvas specified that they had to look
at discriminatory practices in elementary educatiincuss in group and make a group
presentation in the plenary. Following are soméhef parameters to identify & discuss

the discriminatory practices given by facilitators:

Inside Classroom

Teachers’ behavior

Sitting arrangement

Access to material

Participation in classroom activities

Peer process

Outside Classroom

Mid day meal
Assembly

Other activities

Facilitators asked the participants to include atiner such parameters which

they had seen in schools or are aware of.

5 region-wise groups were formed:

The small groups discussed this theme in diffeneayts, some picked up different
issues than the other groups and some groups were participatory than others.
Following is asnapshot of discussions that took place in thelsgnalips.
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. The North-East _Group discussed operational issues and tried to figuse o

discrimination with respect to differences betwasehools (in different geographical
areas). These differences were in terms of varfaagsities received by different

schools to fulfill the school programmes. They @itgerational issues & community
attitude as sources of discrimination, and notlyethle social factors as discussed

previous to this exercise.

. The Southern Group discussed discrimination in the pedagogy relateslias

practiced in class room, e.g., children who askiadift questions are not liked by
teachers, lack of democracy in class room. Theyded on teachers’ behavior and
student-teacher interaction in class room. It wéscased group and discussed issues

point-wise.

. The Western Group discussed more practical aspects of discriminatiaieachers’

behavior & interaction with students, e.g., goodkiog or children with smart &
pleasant appearance are given more work respatie#ih school. The discussion in
this group was somewhat hampered due to languagerhas the two members from
Maharashtra had difficulty in expressing their gomHindi, while the members from
Mahila Samakhya, Gujarat, who were also more in bensy were quick in

communicating their view and putting it down on eap

. The Northern Group first struggled with the term ‘discrimination’, & what they

all understood by it, and attempted to decode #hventfor themselves, as they
understood, before proceeding with further disarssit was not a very participating
group, with only two members doing most of the d&sson, and one of them in fact

assumed the role of teacher in the group.

. The Central Group was a much more participating group and also méthbdrhey

first listed down the types of discrimination, thestegorized if it was caste, gender,
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class or physical ability based discrimination tlaesy saw and observed during their

work with schools.

Following are the presentations made by the fraeigs for the above exercise &

subsequent discussions:

Discrimination in Elementary Education: Group Presentations

1.

1. Western Group: Gujarat & Maharashtra

Inside Class room

(a) Teachers’ behavior:Teachers practice caste, class & gender basetndiisation in

Assigning work responsibilitiesvork is assigned to students based on their gefac
caste. E.g., Girls are given tasks like fetchingemacleaning etc., students com
from dalit families are given the task of finallisgosing off the dirt.

Giving admissions to school: There is favoritismgining admission to children
school. Children from better off families are preéel.

There is discrimination by teachers based otemappearance of children. Gc
looking children & children who wear good clothe® davored by teachers in .
areas of school activities.

Teachers form groups of children for their own bgseChildren whom teache
favor are formed into one grouphw in turn receive favors & pampering from
students.

There is unequal treatment with differently ableuildren. They are not give
sufficient attention. Teachers also show insengjtivhile dealing with them.

(b) Access to Material: Usage & distribubn of material is based on caste & econo
status. Students from higher caste & economic staod students showing gc
performance & leadership have a greater accessdtwagonal & sports materic
However, it has been seen that caste of studemstia consideration if their econon
status is higher.
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(c) Class _room Activities: There is gender, caste & economic discriminatior
conducting classroom activities by teachers.

(d) Sitting_Arrangement: There is economic & caste based discrimigrain sitting
arrangement. Students from better social & econatatus are given front rows to ¢
This is from the sides of both students and teach&eachers either encourage
practice, and if not, they do not make efforts t@rge this praate either. Also, studen
showing leadership in classroom & outside are ntadgt in front rows. There is al:
discrimination in sitting arrangement for the difetly abled children. The activities ¢
very stereotype for girls & boys, and caste &mmmic status of students determine v
are involved less or more & at what level in classn activities. There is always
preference for boys when it comes to going outpimgrammes & girls are discourac
for it. It is same regarding participation in sgo& other competitions.

(e) Small Groups: Small groups in class are formed on the basis of-
- Caste
- Class
- Religion
- Area of residence
- Intelligence/ class performance of students

a) Assembly & Group work: Health/ physical capabilities and other capacité
children are taken into consideration for assigninlgs in the assembly and in grc
work. Class, caste, gender & economic discrimimat®also there, e.g., prayers
mostly dane by girls. Similarly in group work there are stalype roles give to girls
boys, no different to what they are used to at home

b) Other activities: There is caste, class & gender discriminationpiorts competitior
science exhibitions, cultural competitions and othédoor activities.

2. Outside Class room

c) Mid day meal: There are many unequal & discriminatory practizeshe mid day
meal programme & these are very much caste baseuieTs discrimination in sittir
arrangement; children of \wer caste are seated separately from other casteech
Quantity of food given is also not same; childrdricaver social & economic stati
are served less quantity of food. The job of cogkand serving food is not given
lower caste people as guemds of children from other caste raise objectionsthis
matter.
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2. Southern Group: Andhra Pradesh, Tamil Nadu, lataka

1. Inside Classroom

a) Teacher’'s Behavior: Teachers give more importance to students belgntpi
some particular communities, studentsovdre clever & perform better in sche
activities, students who are more regular in aftendclasses, good lookir
children, children who are physically strong andbtoys more than girls. Als
status of parents determines the teachers’ behtomards students.

b) Seating Arrangement: Seating arrangement is separate for boys & giris, alsc
performance relatedstudents who perform better are seated in the fimm, it is
also based on height, taller students on back #wgisorter in front rows.

c) Access to Material:Boys are provided items like cricket kit, volleglbetc., while
girls are given more indoor items. Materials areegito those children who &
favorites of teachers, to clever children and tggitally stronger children.

d) Other Activities: Girls & boys perform stereotype roles. Dusting &aming the
cobwebs are done by boys, while sweeping floorkimgarangoli, fetching wate
and such works are looked after by girls.

e) Cultural Activities: Talented & good looking chdlen are preferred to do cultu
activities. Teachers’ favorite students are alsfered.

f) Peer Process: Group dynamics are gender based, caste & comynbasgted, stret
& village based (students belonging to same ar@ad)performance based.

2. Outside Classroom

(a) Mid-day Meal: There is caste based discrimination in &+ meal programm
and a low caste person is not allowed to cook fadtie programme. There is als
divide between students eating vegetarian and egetarian food, whiclagain
stems from the caste divide. Here also there i®praance based discrimination &
talented children are given preference in vari@sponsibilities in the programme.
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2.

2.

3. Northern Group:Haryana, Rajasthan, Punjab, Jammu & Kashmir, HimdPradesh

Delhi.
In side Classroom
fy Teachers’ Behavior: Less opportunity is given to students to expres§ timoughts

there is caste, class & gender based discriminatiovork distribution, teachingearning
process is biased- there are more opportunitié®ys and to students from higher soc

economic families- be it asking questions or cleaifions, or expressing their viewpoints

Outside Class room

a) Mid day Meal:

- Gender & caste bias in preparation of food: Mosthne by women and by higr
caste people.

- Gender & caste bias and for preferred studentenvirgy the food

- Cleaning is done by girls & lower caste students

b) Assembly:
- There is gender bias, bias for active studentsufiestts preferred by teachers for

role of classroom monitor.
- There is gender bias in conducting prayer, norngitlg asked to do the prayers.

c) Other Activities: For outside journey for sports and other compmetjtiboys ar
encouraged, while girls & differently abled childrare discouraged.

d) Important Monitor: Gender bias and bias for active students forrthes
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1.

4. Central — East Group: Orissa, Bihar, Madhya Prash, Jharkhand, Uttar Pradesh,

Chattisgarh.

In side Classroom

a) Teachers Behavior: Teachers give less importance to girls, weakeru& students
students from lower caste, and differently ableddsnts. Also there is sterdgped
division of work based on the above biases.

b) Sitting Arrangement: There is separate sitting arrangement for

- boys/ girls

- upper caste/ lower caste

- active students/ weak students

- differently abled students

- Regular students/ irregular students and late cemer

In some places, attendance for boys is markedua &lfor girls in red.

c) Access to material: Educational or sports material is mostly usedkeased by boy
good looking children and those who are preferngetebchers.

d) Gender biased games: There isgender bias in encouraging students to tak
games. Girls play with skipping rope & boys plaicket.

e) Participation in_classroom_activities: Non-involvement of girls, weaker studen
lower caste students and differently abled students

f) Gender bias in_subjects:Teachers are biased even in involving studentsentain
subjects. For example, boys are encouraged to rredbematics and girls to ta
language.

g) Gender biased activities:Boys are more involved in sports & speech comipeti
and girls are encouraged for song, dance, art etc.

h) Questioning/ Black board activities: Here also bias is seen for boys and ac

students as against girls & weaker students

Formation of groups for classroom transaction: Here also bias is seen for boys

active students as against girls & weaker students
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1.

5. North-East Group: Assam, Sikkim, Arunachal Prasle, Tripura

In side Classroom

a) Teacher’'s Behavior: Special attention is given to children from welldo families
Normally talented students get special attentiamfrteachers; this deprives the sl
learnes in the class. Wards of teachers too get spattihtion. Special attention given
good looking children.

b) Sitting Arrangement: Brilliant students get the opportunity to sit iretfront row.

c) Access to Material: Materials are provided to all chiken irrespective of caste
gender.

d) Class room Activities: There is no discrimination in class room actiwtimit teachet
have not provided proper attention as expecte@mnersl.

Out side Classroom

(a) Mid-day Meal: Mid-day meal is provided to all ddren. There is no discriminatic
in general. But there is difference between schooBme areas regarding the quality
food. Also due to lack of awareness of local peppéeticularly in hilly and remote are:
sometimes mid day meal is not prowldas per the norms. One of the reasons is that
of material and transportation are different acoagydo geographical situations.

b) Assembly: The leading part of the assembly is given to ilanli students in northt
eastern states.

c) Other Activities: The girl children are not emphasized to participatendoor or
outdoor games activities. However the performanfcgirb students is better in cultur
activities.

Ms. Sarita Mittal had a question for the groupthiéy ever asked the teachers why
they practiced such discrimination in the class mpoparticularly in sitting
arrangement and task division based on genderastd.c

Some participants responded that the teachersfigdstiheir actions by making
students responsible for it. According to teachts,was how students wanted it and
they did not accept it in any other way.

Therefore a great responsibility rested with teashe bring change. Teachers needed
to be motivated and sensitized. But it was alsg waportant that the teachers should

be helped to develop strategies to deal with sdanatwhere they had to either have a
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dialogue with the community, or confront them aakkta stand on not continuing the
discriminatory practices. Because many times thehters felt helpless when it came
to working with community and taking stands, saauld be helpful if teachers could
be supported in this area, provided the teachers wiling.

Sister Sabina shared an experience from Bihar. VIWfRBGEL was started, training
modules were developed and the teachers were iedotight from the stage of
developing the modules. This helped a lot of teexla@d they felt very empowered
and they shared very positive experiences. Themsehées were then made master
trainers who further provided such trainings. Swéf involve and empower teachers,
they can become effective change agents.

A participant said that in his experience, thesgin class room chose to sit separate
out of their willingness, and are not asked by thachers to do so. Another
participant argued that even if such was the cdaseas the role of teachers to
discourage this practice and encourage new praatisiting together.

There are many positive experiences out of teathemings, but the trainings
should be on- going and more comprehensive. Theofirteainings would not be of
much help.

If we looked at the photographs displayed in schosbngs and bhajans sung during
the assembly, we would realize that they wereeddited to Hindu religion. We have
to remember that students from all communitiesystaodur schools. Assembly is the
biggest common space in school and if there is senularism practiced in such an
important space, it signals insecurity and denfaidentity to children from other
communities. It was important to pick up these $rtahgs that gave direct and
subtle signal to children about their acceptanaksirape their own secular behavior.
Schools, through such practices strengthen nonasesm.

If opportunities were given to children based oairttskills, capacities or physical
traits, does it imply discrimination? For examphdler boys being preferred to hang
charts on walls, or children with good voice beprgferred to sing prayers and songs

in programmes?
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This was a pertinent question from the participdh&t came up a few times during
the discussions. The group agreed that this was otm of discrimination, but the
issue is whether all children are given equal ofyuties to present their talents and
to identify them? Is a ‘talent search’ conducted®aduld be fair methodology if an
open space was provided to all children to identifgir talents, than they grow in

those areas and gain confidence.

However, when we say we give opportunities to c¢hitdto identify and present their
talent, there are certain assumptions behind ét, tine following is understood and

practiced:

1. The first level platform created for bringing oatdnt is unbiased, i.e., there has

been no bias in selection, creating opportunités,

2. The process of identifying their strengths and timgaplatforms is transparent
and shared.

3. We must remember that all children coming to schidmlnot have equal life
opportunities outside school. Children coming frgmoor or marginalized
communities need to be given additional opportasjtand to that extent, positive

discrimination needs o be practiced.
Name calling between teachers and students and gahetudents exist in most
schools, and gender, caste and class related derpdanguage is used in name

calling. This needs to be strictly discouraged stagped.

Thus we need to constantly wear our discriminatidenses to be able to locate
where discriminatory practices are done, as childreery subtly pick up these cues.
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It is very commonly said that we should be carefbhken we talk to girls, we can’t
talk to them in the same manner as we talk to bibyse say our treatment to both

should be equal, then is this behavior justified?

The notion that we can talk rough and harsh to beyeery unfair and unjustified,
because the boys also grow up to become rude @&ydtdlo learn to talk rough and

harsh. This insensitivity impacts boys very negaiv

It is important to develop both masculine and famenqualities in our children to
make them complete human beings. Contrarily, owietp develops boys as
masculine and girls as feminine, creating incongpletman beings, who are both
victims of a gendered world.

When incentives such as school uniforms are gigegirts to motivate them to study
in schools, people interpret this as special fav@st we have to be positively
discriminated towards girls to give them additioopportunities to study.

A participant raised the question that how do weuea that these discriminatory
practices were abolished from schools? How do wesisee and motivate school
teachers?

According to the house
1. There was need for leadership, who could leadctmésge
2. Most changes needed initiative and actions, siraptens that are possible to be

implemented, which do not need big funds or potilbginges.

There was a small debate on the need for fundapteiment changes. It was
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Pointed out that except for construction activities
and some other changes, it was not so much a
guestion of funds, but a question of taking action.
There are small doable actions which were very
much in their or in teachers’ purview and if
implemented, could bring changes in gender and
caste dynamics in school, which would also in turn

impact the village community at large.

Some participants argued that funds were needed to
implement any change, because sensitization and
motivation of teachers and community were requiceldring and sustain any change,
and this entailed cost and expenditure. Theretmemingly small changes also

required funds.

All the groups made detailed presentations, whiubwed discrimination in schools
and were aware of the same. Taking responsibdityhiange this was the step in the

direction of bringing change. We need to:

Change old values that promote discrimination ardamy changes in it

Promote new values & practices of equality, divgr& democracy.

Create a holistic culture of non-discrimination.

Change beliefs, practice the changed beliefs andk ww then make it a new

culture of equality, diversity & democracy.
Second day ended with a reminder that on the thidl last day, change action or

strategies to be implemented in schools for elitmgadiscrimination would be the

main agenda of the workshop.
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At the end of the day, three video films of 10 nmewieach in Gujarati, were
screened-l) Earth, 2) Our Rights and 3) Different VocatiodMs. Shivani Sharma
from Udaan shared that these were educational fiimsh were used for classroom

transaction.

Proceedings of Day 3

The day three began with the feedback of the ptsvday.

We had an understanding of these issues beforeydsierday we were able to
specify and locate where discrimination takes pladeere we were not able to see it
earlier. Now it is important to make strategiesgide action points, and formulate
methodologies to act upon them. Where there arblgrts, there are solutions too.
We need to look for those solutions. People cansé&lé motivated, or through
persuasion, but we will have to motivate those @ssed to bring this change.

The problems and issues discussed here have corbefape at block and cluster
levels. But it will be fruitful if we could discusshat should be done about them and
what could be the strategies.

We have prior experience that teachers can be atetly but if there are changes in
the syllabus, it will be very effective. It will keme compulsory for teachers to teach
the contents and students can also read it. It balivery effective to include new

contents in syllabus in story or case study forms.

The above mentioned issue has been discussedianaldevel, but not all states

have accepted the idea, so there has not beennsussen this topic.
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We need to have a plan as to how to involve thensonity and what programmes to
do with them, because without their involvementrkvof bringing and sustaining

change is not possible.

If we have to bring the culture of non-discriminain and equality in schools, than we
will have to change the norms, practice those chadghorms over a period of time, and
institutionalize them. The new norms of equality dmon-discrimination will then
become the new culture of our schools, and hopefulvill also influence the
surrounding communities. These changes need to Ibeulght in classrooms, outside
class rooms, in textbooks, at community level, eat¢hers’ trainings, and any other

places that one can identify.

Exercise 1

In the last exercise of the workshop, all
participants were asked to make plan of
action which they would implement in

their respective areas to eliminate
discrimination and promote new culture of
non-discrimination. It was emphasized that
the plan should be doable, something
which is possible for them to implement at
their level, and in a period of maximum

next one year.
This was to be prepared by the teams of each swat@ydividually or in cluster.
Plans of five states were taken for presentation,afl since time didn’t permit.

But it was assured that all plans would be includedthe final document of the

workshop.
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Mr. Sharma, Under Secretary, MHRD, assured paditp that the suggestions
made in their plans would be considered and includethe upcoming annual plans of
SSA. Therefore they could make their plans with dstyp and conviction. This
announcement was received by participants with nemthusiasm.

Following were the five presentations made by thetigpants:

KEY ACTION POINTS FOR PROMOTING NON-DISCRIMINATORY
CULTURE IN SCHOOLS

1. Group |

Sensitization trainings to teachers by taking ee@mples from society
Programmes to bring awareness in students andeeatly forming teachers’
forums and Bal Sanghas.

Collective activities like school day functions]etarating local festivals in school
premises.

Inviting people from the community to take parsurch activities.

Mother- Child meeting programmes on important days.

Teachers forums on last periods of every Fridagigouss issues of education
Access to material: conduct sports competitionsveeh boys & girls in games
like volley ball, cricket, throw ball, rangoli & derating the class room.
Assembly:

- Giving equal opportunity for each & every studentrotation basis

- Introduction of non-religious or all religions pexg on rotation basis.

Text books: Real participation of boys, girls, m&mwomen should be depicted.
Lessons such as “Father earns, mother cooks, Rlajs mnd Vani cleans

utensils” should be changed in text books.
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Feedback to the Presentation

Authors who write books can be suggested to inclstibeies which are non-
discriminatory. To this a response was that théast will write according to
their viewpoints, however, it is up to us or teash® choose the suitable ones for
teaching and not choose the ones which may havecantents.

We can take suggestions from some selected comynorembers for making
changes in books, but the risk will be that theggestions will most likely be on
same traditional lines, not helping the change gsec

Fathers should also be involved along with mothersthe education and
upbringing of children.

As information, a member shared that there iseadkKill manual ready which is
shared with the teachers and the teachers prdbactevith students.

When asked, the members of Andhra Pradesh teameddpht it will take them
more than one year to implement these changegradually they will be able to
achieve this.

2. Group Il

Class room:Bias free class room culture

- Sitting arrangements

- Teacher- student relationship

- Teacher- teacher relationship

- Teacher- community relationship

- Student- student relationship

- Teaching learning process.
Curriculum transaction
Asking questions

Giving recognition
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Giving examples
Using supplementary reading material
Language used in class room
Knowing practical need of students: Life skills f'mpowerment of girls
& community and the problem of retention of studer(There is huge
agricultural land in the area and children takevéefrom school during
sowing or harvesting season. Instead of dealingvith anger and
punishment, what remedial actions or tutorials #hdae conducted in
classroom to help students bridge their absence samgbort them to
perform well)

School Culture

- Giving roles & responsibilities according to theapacities & capabilities in

morning assembly.

- Pictures/ language used on the school walls

- Co-curricular activities

Text books

- Identification of gender issues (e.g., pictureglaage, text, teacher guide)

- ldentification of text book writers

- Orientation of text book writers with gender perspe

- Field testing of text books

Community Mobilization

- Environment building through media

- Identification of key persons/ groups

- Orientation/ re-orientation

- Giving responsibilities ] Withdrawal strategy

- Formation of MTA/PTA/SDC

- Orientation of MTA/PTA

- Regular meetings
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Teachers Training

Identification of key persons from society

Orientation

Identification of needs/ issues with the help of KRommunity & experts.
Development of training material & module

ToT

Training of teachers

Monitoring & support

Training mode will be discussion, role play, obsg¢ion method, film display

Feedback to the Presentation

The presenter was asked to identify one thing whlehwould take up as priority

in one year. She prioritized the action point aritfying group/ people from the

community, among teachers and authors/ other peopleite books.

Answering to the question of methodology of thisrnitification, she explained

that Himachal Pradesh is divided in three blocksdch block they conduct book

writing workshops in which they invite people whavie shown interest in writing

books (they have an inventory of the names of f#dple), and also people who

are in contact. That is the method of identificatibey will follow.

Regarding nominating one action point as her ggion next one year, she said it

would be strengthening the monitoring system an@nging the seating

arrangement.

3. Group llI

Classroom related:

Activity based learning should be promoted.

Modern teaching modules should be selected.
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Efforts should be made to make the relationshipgeaichers and students
friendly so that students do not hesitate to apgrdaachers for questioning,

seeking clarifications or putting up their ideas.

Outside classroom

Teachers should be trained and motivated to taldests out of the class and
use nature as a teaching tool.

Co-curricular activities should be emphasized atdswdents should be

encouraged to participate in it as it helps inrtipeirsonality development and
confidence building.

One councilor in every must be appointed, who cderact with students,

teachers and parents, help them to bring forth/aNoe their issues and
resolve psychological and interpersonal issuesebyehelping to create a
better learning environment in schools.

Traditional books should be replaced with new booksg more practical

exercises and methods of teaching.

Work at community level

Community involvement must be encouraged and maedadatory in all

school programs and activities.

Camps should be organized for community awarenesgssues of gender
equality.

There should be weekly parents- teachers meetintpaothere is constant
communication between them where issues of schodl @erformance of

students can be discussed.

Teachers Training

Teachers training programme should be modified &kemit more activity
based training, and issues of how to maintain getations between teachers
and students should be included.

Teacher’s trainings should be conducted in evergrtgu, making it four

trainings in a year.
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- Trainings should be designed & conducted baseth®mné¢eds of the students.

4. Group IV

The group expressed that they we were in the ilspmeghat the state text books
were more or less gender neutral and non-discrimipan terms of the illustrations.
However, when we flipped through some text bool they had brought with them, the
fact was completely contrary to what they believ@d.the cover page of one of the text
books, which was also showed to the group, wasptbtire of girls and boys sitting
separate in classroom, something that this group lbween discussing about since
yesterday as an important aspect to be changedyrol@ now strongly believed that the
text books must be examined through this lens Gadges must be made.

Here, adding to the above observation, Ms. Deeqikated a survey report by
Friends for Education, which stated that averag®aany textbook in India is about 115-
130 pages carry 80-100 illustrations, with 52 petaepicting men & boys, 28 percent
neutral objects, 14 percent mixed and only 6 pdrdepicting girl children. It was not
only the numbers that made us think, but also tiv&rgoyal which was very stereotyped.
In most pictures men were depicted in conventignalale & stronger roles performing
outdoor roles, while women were portrayed as paselservers or in domestic roles.
This was something that demanded our rational thghkas to what are we
communicating to our children and making them intSource: “Gender Issues and

Indian Textbooks” — a paper by Kalplata Pandey)

Inside Classroom
- Seating arrangement should be such that boys atsl gifi together & not

separate.
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Seating arrangement should also be on rotations besithat all children,
irrespective of their social & economic backgrouadd their physical
characteristics, get the chance to sit in the fasnivell as back seats.

There should be equal work distribution in classcihis not bound by any
gender or caste stereotypes and gives equal chanaké students to do all

kinds of work.

Outside Classroom

Equal opportunity should be given to boys & girls sports, cultural
programme and all other programmes in school.

There should be equal opportunities for both galtsedl boys in activities
conducted in the assembly. Also care should bentakat no specific

religious or community related symbols should befgnred over others.

Text Book

Pictures existing in text books are very clearlyndgr discriminatory. They
depict very stereotype images of girls & boys. pietures actually reinforce
the unequal mindset regarding boys & girls, instefldreaking it.

Similarly the text too needs to be changed in maages.

Teachers Training

Two types of teachers training modules were madalal10 days module)
and Samvedana (3 days module). Training modulegdoder sensitization
have been made. These training programs will beemgorously & regularly
implemented.

Meena Manch and Bal Sansad- the children’s forurhsrev they take up
action on educational and other developmental sssare doing very well in
Bihar. They very active and have been successfidrimging many out of

school and drop out children and victimized girkck to school. Therefore
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efforts will be made to try to reinforce developrh@nactices through these
two forums.

Meena Manch has been very effective in rescuimgjreized girls, intervening
and stopping child marriages.

Through DSC meetings
Orientation of DPCs

Feedback to the Presentation

Ms. Rehmat said that though they were aware ofetiesies, this workshop has
jerked them to act on them.

Ms. Manjula said that many children from Bihar naigr to Himachal Pradesh,
enroll in the schools there and after sometime goklto Bihar. Is there any

survey or study to know their enroliment statu8inar? Ms. Rehmat briefed that
earlier they were allying with Bachpan Bachao Amaolto ensure their

enrollment in schools in Bihar. But also as partagtess intervention, such

students were supported through bridge coursesver aip for their absence from
classes.

5. Maharashtra

Teaching learning strategies

Background of students

Different ability levels students

Through each subject try to develop physical & abeispects thinking skill,
reading habits, life skill abilities and leadershimalities.

Core activities in which all can participate.
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Teachers training
- Capacity building training of teachers on gendsues

- Incorporating the gender perspective/ componetraining modules.

To include gender issues with respect to educatieextbooks.
Community mobilization

- To mobilize the support of parents —teachers assoni (PTA) and
mothers teachers association (MTA) in academics.

- Organizingkishori melaspecific programmes for the minority community
to increase their involvement and motivation, Heaheck up camps and
trainings for community group members.

- Organizing exposure visits for community group mensbsuch as MTA
& PTA.

- Organizing street plays, using posters, slogansf@tcreating awareness

in the community for girl child education and thequal rights.

Monitoring system needs to be strengthened.

Feedback to the Presentation

For conducting some activities with women, the tdmation Fund’ could be
utilized.

Mr. Sharma and Ms. Sarita asked the coordinatoessaore that no post of district
gender coordinator was lying vacant, and that theas full strength of district
gender coordinators in place.

Mahila Samakhya, Gujarat, shared their experierficaal monitoring, where
Mahila Sanghs(Women'’s groups)are very actively involved in ntoning of
schools and this has been very effective in enguyroper functioning of schools.
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It was reiterated that all action plans should bbnsitted so that they can be

incorporated in the workshop document.

Ms Sarita Mittal, Director concluded the final sesswith an appreciation and
thanked the participants and the resource persons daan for their valuable inputs
and expressed her hope and desire for a long telamionship with SSA and wished

them success in their endeavors.
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